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Colvestone Primary School 

 

Pupil Premium Statement     2021 - 2024 

This statement details our school’s use of pupil premium (and recovery premium for the 

2021 to 2022 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name     Colvestone Primary 
School 

Number of pupils in school  154 

Proportion (%) of pupil premium eligible pupils 31.82% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022 -2025 

Date this statement was published January 2022 

Date on which it will be reviewed September 2022 

Statement authorised by Headteacher -  Caroline  
King 

Pupil premium lead Headteacher -  Jennifer 
Hippolyte 

Governor / Trustee lead Rosie Condon 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £63,787.00 

Recovery premium funding allocation this academic year £ 8801.63 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ - nil 

Total budget for this academic year 

 

£ 72,588.63 
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Part A: Pupil premium strategy plan 

Statement of intent 

Statement of Intent for Colvestone Primary School 

● We aim to support all pupils and families at our school, including disadvantaged 

pupils, so that they all make good progress from their starting points and achieve 

high attainment in all subject areas. 

● The focus of our Pupil Premium Strategy is to support the achievement of all 

disadvantaged pupils, including pupils with SEND as well as more able pupils. In 

class teaching is supported by targeted interventions 

● We recognise that some of our family’s earnings are just above the FSM entitlement 

but children may need additional support to make good progress and achieve good 

outcomes.  

● To underpin our approach to raise standards for all pupils, we will focus on 

improving the quality of education in all areas of the curriculum. We acknowledge 

that due to time out of school due to COVID, some pupils will need higher levels of 

support to catch up in reading, writing and mathematics so that they can apply 

these skills in other areas of the curriculum. This will be a focus for our catch- up 

funding 

● We believe supporting teachers to improve their professional skills and subject 

knowledge through effective CPD, coaching and support will lead to improved 

outcomes for all pupils. 

● Underpinning our approach to raising achievement will be using efficient systems 

for assessment - formative and summative – so that teachers and leaders can plan, 

and then cater for, the range of needs within the school 

● Continuing a robust and strategic approach to the monitoring attendance and 

punctuality of all pupils supported by school leaders 

● Systems for social emotional support for pupils, including disadvantaged pupils and 

looked after children, will be a focus for the school in order to improve pupils’ well-

being and encourage positive dispositions for learning. 

● To ensure our approaches are effective we will: 

-ensure disadvantaged pupils are challenged in the work that they are set 

-act early to intervene at the point need is identified 

-adopt a whole school approach in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what pupils can achieve. 

 

● We will use EEF research (https://educationendowmentfoundation.org.uk/guidance-

for-teachers/using-pupil-premium ) and best practice to guide our PPG Plan so that 

decision making and use of additional funding is well- used to support pupils, linked 

to the intervention used and the work of the Academic Mentor 

 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 On entry to school, some of our children’s’communication and personal and social 
skills are lower that pupils nationally.   

This impacts on younger pupils ability to access the curriculum in the EYFS 

2 A number of our children are not ‘school ready’ and enter  nursery and reception 
needing support with toileting, separating from parents and carers, self-  help skills,  

3 Disadvantaged young learners need higher levels of support to develop age expected 
early reading skills. This impacts on their development as readers. 

4 Baseline assessments in reception carried out in the autumn term 2021 indicate 7 of 
the 25 reception pupils (28%) are working within the Nursery Development Matters 
bands 

5 Our assessments and observations indicate that the education and wellbeing of many 
of our disadvantaged pupils have been impacted by partial school closures to a 
greater extent than for other pupils 

6 Our assessments (including wellbeing survey), observations and discussions with 
pupils and families have identified social and emotional issues for many pupils and a 
lack of enrichment opportunities during school closure. These challenges particularly 
affect disadvantaged pupils, including their attainment. 

7 Our attendance data over the last year indicates that attendance among 
disadvantaged pupils has been lower than non-disadvantaged pupils. 

6.25% out of the 48 disadvantaged pupils have been ‘persistently absent’ compared to 
0.6% of their peers during that period. Our assessments and observations indicate that 
absenteeism is negatively impacting disadvantaged pupils’ progress. 

8.  Continuing to raise standards in reading, writing and mathematics is a priority so that 
more disadvantaged  pupils reach or exceed age expected standards 

9.  Embedding the school wide system for formative and summative assessment so that 
teachers and leaders can accurately identify any pupils at risk of falling behind and 
then take action to accelerate pupils’ progress. 

10.  Leaders to develop further curriculum plans in each subject area which supports all 
pupils to make good progress and improve pupil outcomes. 

Leaders to implement assessment trackers for targeted areas of the wider curriculum, 
to ensure that progress is monitored. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 
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Intended outcome Success criteria 

Sustain high standards in reading, phonics, writing 
and mathematics at  the end of reception, KS1 and 
KS2 

 

 2023 standards and are at least in line the 
national average for all pupils – 
GLD/KS1/PSC/KS2 

Outcomes for disadvantaged pupils are in line 
with near to outcomes for all pupils -  
GLD/KS1/KS2 

Improved oral, communication and vocabulary 
skills of disadvantaged pupils  

Progress from baseline assessments to 
outcomes at the end of reception (GLD) shows 
high standards continue to be sustained - 2023 

Assessments show an increased proportion of 
disadvantaged pupils achieve the ELGs by 2023 

 

A whole school reading approach is in place that 
incorporates a wider view of reading, including the 
teaching of phonics. 

 

Approaches include targeted support from the 
Academic Mentor 

 

Purchase of termly class texts for all pupils 

 

BIG Read weekly sessions 

 

Year 1 and 2 Parent programme ( 6 sessions) 

 

PSC scores improve and are in line with or 
above the national average by 2023 for all 
pupils, including disadvantaged pupils. 

KS1& KS2 SATS scores improve and are in line 
with or above the national average by 2023 for 
all pupils, including disadvantaged pupils. 

Lesson observations, pupil voice interviews and 
feedback from parents indicates pupils are 
developing a love of reading 

A coherent long plan for the delivery of the school 
curriculum is in place for all subject areas linked to 
assessment 

Evidence from lesson observations, book 
scrutiny, pupil voice interviews indicate pupils 
are making good progress in all subjects 

Leaders can report confidently and accurately 
about the impact of their work on improving the 
school curriculum offer 

Agreed systems for formative and summative 
assessment are used consistently in all key stages 
so that teachers and leaders have an accurate 
view of pupil achievement and can identify where 
additional support is needed to improve outcomes 
for pupils. 

Evidence from data analysis, moderation and 
book looks is used efficiently to report on 
standards of attainment. 

Leaders can evaluate the impact of additional 
support programmes/catch- up programmes on 
achievement. 

Teachers are able to use outcomes from 
ongoing formative assessment and summative 
tests to plan effectively  

Achieve and sustain improved attendance for all 
pupils, including disadvantaged pupils. 

Monitoring shows attendance has improved and 
is line with or above the national average by  
2023 

Persistent absence reduces and is below the 
national average 

Attendance of disadvantaged pupils improves 
and is in line with attendance for all pupils 
nationally, 

 

Achieve and sustain improved well-being for all 
pupils, including disadvantaged pupils 

Qualitative data from pupil view interviews, 
teacher and parent surveys indicate high levels 
of pupil well being 
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Improved levels of engagement in learning in all 
class lessons noted during monitoring activities 

 

Develop an affordable and engaging programme 
of enrichment and extra- curricular activities to 
support the curriculum, pupils’ well-being and 
foster a love of learning. 

An  annual agreed plan for enrichment and 
extra-curriculum  activities is mapped out an 
links to the school curriculum offer 

Qualitative data from pupil view interview, 
teacher and parent surveys indicate high levels 
of pupil engagement in activities. 

Improved take up of activities by disadvantaged 
pupils.  

 

Strengthen learning and teaching in all areas of 
the curriculum so that the quality of education is 
consistently good for all pupils 

 

 

Whole school curriculum plan is in plan that 
maps out the knowledge and skills in each 
subject area is in place by 2023 for all pupils 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £36,294 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Development of 
AFL for all staff 
including 
consistently use 
of marking and 
feedback 

Education Endowment Foundation | EEF 9 

Purchase of 
standardised 
diagnostic 
assessments.  

Training for staff 
to ensure 
assessments are 
interpreted and 
administered 
correctly. 

Standardised tests can provide reliable insights into the specific 
strengths and weaknesses of each pupil to help ensure they 
receive the correct additional support through interventions or 
teacher instruction: 

Standardised tests | Assessing and Monitoring Pupil Progress | 
Education Endowment Foundation | EEF 

9 

Accurate 
baseline 
assessment and 
early intervention 
for nursery and 
reception pupils 
at risk of falling 
behind ( SEND 
and 
disadvantaged 
pupils) 

DFE Baseline assessments 

 

EEF guidance 

 

1,2,3,4, 9 

Develop an 
effective 
programme of 
oracy/communic
ation skills for 
EYFS learners 

There is a strong evidence base that suggests oral language 
interventions, including dialogic activities such as high-quality 
classroom discussion, are inexpensive to implement with high 
impacts on reading: 

Oral language interventions | Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 2 4 

Provide on-going 
CPD and 
coaching for all 
staff - RWInc 

Phonics approaches have a strong evidence base that indicates 
a positive impact on the accuracy of word reading (though not 
necessarily comprehension), particularly for disadvantaged 
pupils:  

Phonics | Toolkit Strand | Education Endowment Foundation | 
EEF 

1, 3, 4 

Embed 
consistent 

Education Inspection Framework -  Ofsted 

 

8,9 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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approaches for 
the teaching of 
Phonics/R/W/M 

EEF guidance 

School Writing strategies – Evidence base 

White Rose Mathematics - C-P- approach 

 

 

 Embed  whole 
school reading 
strategies 

DFE Reading Framework Guidance 

EEF Guidance 

1, 2,3 

Design and 
implement 
improved 
approaches for 
teaching and 
learning in all 
curriculum areas 
through the 
development of 
subject 
leadership 

Education Inspection Framework  -  Ofsted  

 

EEF guidance 
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Improve the 
quality of social 
and emotional 
(SEL) learning. 
 

SEL approaches 
will be 
embedded into 
routine 
educational 
practices and 
supported by 
professional 
development and 
training for staff. 

There is extensive evidence associating childhood social and 
emotional skills with improved outcomes at school and in later 
life (e.g., improved academic performance, attitudes, behaviour 
and relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educationendowment
foundation.org.uk) 

1,2,5,6 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £16,195.00 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Develop, and the evaluate 
a programme of catch 
up/interventions for pupils 
not working at age 
expectations in literacy 
and mathematics 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

3,4,8,9 

Implementing and 
resourcing specific  
programmes to improve 
listening, narrative and 
vocabulary skills for SEND 
and disadvantaged pupils 
who have relatively low 
spoken language skills. 

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, 
listening and a combination of the two show 
positive impacts on attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

1,  2 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Additional support for 
pupils not passing the 
PSC in Year 1 & Year 2 

Phonics approaches have a strong 
evidence base indicating a positive impact 
on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular 
sessions over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 3,8 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £20,100 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Whole staff training on 
behaviour management 
and anti-bullying 
approaches with the aim 
of sustaining our school 
ethos and improving 
behaviour across school. 

Specific support using 
Zones of Regulation for 
vulnerable pupils 

Both targeted interventions and universal 
approaches can have positive overall 
effects: 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

1, 2, 5, 6 

Embedding principles of 
good practice set out in 
the DfE’s Improving 
School Attendance advice. 

This will involve training 
and release time for staff 
to develop and implement 
procedures  

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced levels of absence and 
persistent absence.  

7 

To enable all children to 
access a range of curriculum 
enrichment activities in and 
out of school such as theatre 
visits, school trips, after 
school clubs 

EEF guidance 

 

 

5, 6 

To provide social and 
emotional support to 
identified children, delivering 
tailored therapeutic support to 
individuals or small groups of 
children. 

EEF guidance 

 

5,6 

To provide access to a quiet 
supervised space with 
activities for children at 
lunchtimes 

EEF guidance 

 

5, 6 

Total budgeted cost: £72,588.63 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of outcomes in the previous academic 
year (2020 - 2021) 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Statutory data submissions for 2020 – 21 are not available due to COVID 19 partial closures. The 

changes throughout the year 2020-21 to educational provision required the funding to be adapted to 

meet pupil need whilst maintaining the principles outlines in the Pupil premium strategy. 

Research states that - Pupils have made less academic progress compared with previous year group - 

There is a large attainment gap for disadvantaged pupils, which seems to have grown. School closures 

were most detrimental to our disadvantaged pupils, and they were not able to benefit from our pupil 

premium funded initiatives for teaching and targeted interventions.  

The impact was mitigated by our resolution to maintain and deliver the school curriculum, including 

during periods of partial closure, which was aided by use of learning packs and signposting parents and 

pupils to appropriate resources, such as online learning platforms and online educational programmes 

such as Education City. (Each child was given login details to access the programme from EYFS to Year 

6.) 

Our strategies included: - Targeting vulnerable families for face to face learning in school - curriculum 

delivered to vulnerable children and key worker children in school. 

Time away from school for our nursery pupils during 2020/21 meant some pupils entering reception were 

not ‘reception ready’ with lower than expected scores in PSED and Communication and language. There 

was a decrease in the percentage on the previous year, in these areas.  

In November 2020, 76% of the Year 2 cohort passed the Phonics Screening Check – including 83 % (5 

out of 6) of disadvantaged pupils. 

Feedback from teachers at the of the Spring term in 2020 indicated all pupils, including disadvantaged 

pupils, need more support to improve their writing skills. This will continue to be a priority. Initial teacher 

assessments undertaken at the Spring term indicated pupils’ reading skills had not been as affected 

during the lockdown compared to writing skills. Maths continued to remain a focus in the school. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

OPAl OPAL Play 

Singing School Singing School Foundation 

Sports/P.E Team KickStart 

Art Specialist Art Teacher 

Music tuition Hackney Music Service 

  

 


